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The question of whether or not to include the student’s first language in the EFL 
classroom has been a matter of discussion and debate for a long time. This research 
was purposed to examine into usage of Bahasa Indonesia in English classrooms. The 
primary objectives were to investigate the teachers’ purpose of using Bahasa 
Indonesia EFL classroom. 
This research was conducted at the ten grades of Islamic Senior High School level. 
The member of the language class is about 28 students. Collected data conducted 
through the observation of teaching learning process and teacher interviewed. The 
observation was managed by using online class provided by google meet 
application. The interview was conducted by using Whatsapp media. 
This research shows that both the students and teacher feel better confidence in the 
teaching learning prosses if it is allowed to combine English with Bahasa Indonesia. 
It seen the cooperation between teachers and students to brighten up the classroom 
atmosphere to be effective and not boring. 
According to the findings, the use of Bahasa Indonesia (L1) was for clarifying and 
understanding purposes. A balanced and wise use of L1 in the EFL classroom by both 
students and teacher is able to be beneficial in the language learning process. It may 
even be necessary to improve students’ comprehension. 
Keywords: L1, Indonesian EFL Classrooms. 
 
INTRODUCTION 
Research on teaching techniques for second and foreign languages shows that 
practitioners' perspectives on the usage of the first language in L2 courses in history 
have changed considerably. The principal cause for this transition is the change in the 
popularity of the various methods and teaching techniques over time. In early teaching, 
L1 was widely used in the education of any other language and without employing the 
first language of the students, it was thought to be impossible to teach a second 
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language. Grammar translation approaches were popular for a long time and 
supported a bilingual approach and extensive usage of learners' first language. The 
method's proponents argue that the teacher's instructions in L1 are understandable 
and saves communication failures. The concepts and lexical similarities and equivalents 
are also regarded to be relatively easy to explain in the first language (Richards & 
Rogers, 2001). 
The "monolingual" strategy became more popular in the latter half of the past 
century, while the audio-lingual approach had been in use since the early nineteenth 
century. Bilingual instruction and grammatical translation have been criticized and has 
a negative influence on the process of learning. As a result, policymakers and educators 
emphasized more about using the target language to teach L2, and assured that was 
the better way in the L2 teaching and learning (Howatt 1984, Richards & Rodgers, 
2001). Withal, the direct language method was considered could give the impact to the 
learners, also giving chance to take risk and negotiate with fellow learners. Recent 
trends in technique reveal that, despite its global dominance, using only one language 
cannot maintain its authority, and there has always been opposition and debate 
(Phillipson, 1992; Auerbach, 1993). 
Based on the topic, the technique of teaching English in the educational 
institution, both of low and tertiary levels highly tended to the individual autonomy of 
teacher in the world. Teachers have big impact to the class activity and method. The 
action was primarily motivated by teachers believed, regardless from the highlighted 
institutional and government policy. Current study on the subject reveals a high level 
of disagreement among practitioners and researchers. One group of researchers 
completely opposes the efficacy of using L1 and promotes the only use of L2 to 
maximize the learner's exposure to the target language. Others, on the other hand, are 
opposed to the complete removal of L1 from the L2 classroom, and instead support 
the wise use of L1 for specific reasons in order to optimize learning opportunities. 
The research on the topic is complex, as each study covers a different 
component of L1 use and has different implications for instruction. Some researchers 
investigated real classroom practices and compared them to teachers' and students' 
ideas and impressions of them. Several research studies have been conducted to study 
the aims and functions of its use. According to the findings of the studies, there is some 
confusion on whether or not L1 should be applied, and if it has some value in their 
opinion, when and how much L1 should be used in the L2 classroom. This study aims 
to investigate the teacher’s purposes towards the use of L1 in EFL classrooms. 
This study aims to answer the following questions: Based on the background 
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above, the question of this study can be formulated as what purposes do teachers use 
Bahasa Indonesia in the EFL classroom? 
The topic of usage L1 in the Indonesian EFL classroom setting has been lack of 
attention, generally in the middle of high school level. this motivated to do observation 
to know the teachers’ purposes to the usage Bahasa Indonesia in EFL middle of high 
school level. 
Hopefully, the study will examine the purpose of Indonesian teachers towards 
the role of Bahasa Indonesia in the EFL classroom. The results may also help teachers 
understand in which situations might use Bahasa Indonesia in EFL classroom. By 
understanding that, teachers will be better informed about whether teachers' use of L1 
should be avoided or not in English learning classroom. 
The study will examine the purpose of Indonesian students towards the role of 
L1 in the EFL classroom. In this case, L1 is Indonesia's national language which is called 
Bahasa Indonesia. This study also has limitation. Schools must be performed online due 
to government rules during Covid-19 Pandemic. Therefore, the observation of the 
teaching learning process is conducted by online class using Google Meet Application. 
Following is the explanation about terms used in the study research to avoid the 
ambiguity and misunderstanding terms. For Indonesian learners, Bahasa Indonesia is 
one of language since children. Except on the national language, Bahasa Indonesia is 
also instruction language of education institution to all levels. Therefore, no problem 
uses Bahasa Indonesia as instructional language in the classroom to facilitate teaching 
and learning activity. Simply, Bahasa Indonesia is school language. 
English as a Foreign Language is learning English in a non-English-speaking 
country. For example, students in Indonesia who are learning English are 
considered EFL students because English is not the official language of the country. 
Therefore, in English teaching learning prosses in Indonesia is called Indonesia EFL 
Classroom. 
Furthermore, for Indonesian learners, Bahasa Indonesia is one of language since 
childhood. Except on the national language, Bahasa Indonesia is also instruction 
language of education institution to all levels. As a result, it appears to be perfectly fine 
to use Bahasa Indonesia as instructional language in the classroom to facilitate teaching 
and learning activities. According to Irawan (2003), the usage of Bahasa Indonesia by 
teacher achieve positive results in the classroom. He decided that Bahasa Indonesia is 
suitable for use in the teaching and learning of English. 
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The debate over whether or not students' mother tongues should be utilized in 
the classroom has raged for years among EFL scholars. A significant and expanding 
literature had been explored the importance of tongue language in EFL classroom 
during three decades. The class management, language analysis, the vocabulary 
presenting, cross-cultural discussing, giving instruction or prompts, explaining the 
mistake, and checking for understanding are only several good usages of L1 in the L2 
classroom listed by Auerbach (1993). 
McCann (2005) dan Cameron (2001) agreed that the translation could be useful 
in some situation, such as language system explanation, offering feedbacks, and 
keeping the discipline class. Next, the focus of language class has been changed into 
L1 inclusion. Nunan dan Lamb (1996) claimed that removed the Tongue language, 
primarily to the monolingual learners with low level proficiency, appears to be 
problematic. 
In the natural Approach to the Language Acquisition, Krashen (1981) claimed 
that learners that studied foreign language used same strategy with the learners’ 
tongue mother acquisition, and that the usage of students’ original language should 
be kept minimally. According to Harbord (1992), Many of ELT teacher attempted to 
build the English classroom condition, but the findings, students failed to deliver 
content because of less in understanding and animosity. “The effect that “translational 
is the natural process and unseparated element from L2 acquisition, regardless of 
whether instructor grants permit for translation." 
Except on that, Eldrige (1996) also saw the switching code in the EFL learners 
Turki’s high school. According to the research, no one empiric evidence to support the 
idea that the limitation in the usage of tongue language would sure increase learning 
efficiency, and a half of switching code in the class is very purposeful and connected 
with the goal of education." In Schweers (1999) explored the validity of using L1 in EFL 
classes at the university level in another research of Spanish-speaking English learners. 
In his research, he observed that 88.7% of students and 100% of instructors believed 
that Spanish should be taught in English classes. 86 percent of students thought their 
L1 should be used to help them understand difficult topics, and 67 percent said it 
helped them feel "less lost." 
Tang (2002) performed research in China with Chinese speakers. The results 
indicated that the majority of the teachers in the research utilized L1, and that both 
students and teachers agreed that it should be used in EFL classes. According to Cook 
(2001), L1 may be intentionally and methodically employed in the classroom in a variety 
of situations:  
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(1) To offer the shortcut of giving instruction and explanation, if needed. 
(2) To build the L1 and L2 insight which is connected one other in the learners’ 
mind. 
(3) To build L2 activity, such as switching code to next the real life usage 
(4)  To do learning task through collaborative discussion with as same as students. 
He claimed that if instructors are "free from their inhibitions about utilizing the 
L1," they may create specialized strategies to improve the learning process while using 
both languages." 
Although the corpus research developed to the overseas students, several 
studies had seen the topic from Saudi’s EFL classroom perspective. Al-Abdan (1993) 
learned the usage of Arabic in the EFL course of High School in Saudi. Amount 451 
teachers and supervisors completed the survey arranged special for collecting 
information about the topic. According to the data, 75 percent teacher used Arabic in 
class when taught English about 10 percent. The lack of teaching tools, the effort which 
was needed to teach monolingual students, and the limitation of time allocated to the 
English in this institution are whole of variable perhaps support the usage L1 in English 
teaching. 
Al-Nofaie (2010) investigated the views of instructors and students at a Saudi 
intermediate girls' school about the use of Arabic in EFL classrooms. Thirty kids and 
three English professors took part in the event. The data revealed that both instructors 
and students had a favourable attitude about using Arabic in the classroom. For a 
number of reasons, participants preferred to utilize Arabic with beginning and low-
proficiency students, such as explaining grammatical concepts, introducing new 
vocabulary, and providing test instructions. 
The usage of L1 in the foreign language is not the recommendation to the 
English-only position (Chaudron, 1988; Krashen, 1982; Macdonald, 1993). The user 
English-only stated that the students should be faced with the amount of significance 
input to master English better. Therefore, the usage of l1 in the class is highly loss 
prestige input of students.  
Sabarani (2019) assumed the use of L1 drives the students have lack of skill, 
vocabulary knowledge, and curiosity in learning English. She opinionated that the more 
the teacher use English, the more the students will get the feel of English. Therefore, 
they will understand English better. 
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Another criticism found in much of the research on the use of L1 in L2 classrooms 
is that students who learn the target language this way may have difficulty speaking 
because they may start thinking in L1 and then transfer their ideas to L2 (Shaikh, 1993; 
Richards and Rodgers, 2001). As a result, some EFL teachers are likely to be hesitant to 
utilize L1 in the classroom, even when it is required. 
Since the EFL classroom is primarily a multilingual setting, multilingual 
communication is unavoidable (Miettinen, 2009). Bilingualism is bound to occur in such 
a classroom (Saville-troike, 2006), and a brief discussion should take place to enrich the 
literature of this research. In terms of the role of first language in EFL classrooms, several 
professionals have recommended various roles for students' first language in EFL 
learning. Kelilo (2012) identified three roles of first language in EFL classrooms: 
pedagogical, psychological, and socio-cultural rules. 
In details, Dujmovi (2007, page 94-95) explained seven roles of input the L1 
learners in the EFL learning, those are: preventing the wasting time for complexity 
explanation and instruction, showing grammatical problem area, false cognates, and 
vice versa, promoting the students’ receptive competence (students comprehension) 
by enabling students to respond something with students L1, enabling teacher to close 
with students or easing teacher to explain something to the students, helping students 
and teacher to say difficult thing by repeating and simplifying it, helping students to 
check the understanding about lexical explanation by having bilingual dictionary in the 
class when teacher do not talk with students original language, and accommodating 
students to combine bilingual, for example a person who works that involve translation 
and interpretation. 
In Norway (Brevik and Rindal, 2020), research has been carried out that focuses 
on how languages were used and perceived in seven classrooms. Findings indicate 
three main patterns: (1) the use of languages in the classroom is very dependent on the 
teacher, not the students and the school; (2) some classes only used the school 
language (Norwegian) and the target language (English); (3) students perceived 
teachers’ use of Norwegian, regardless of amount, helpful. From this research, they 
concluded that there is a balance between the use of the target language by students 
and teachers and the need for students to master the target language. 
While in the study research of Shabir (2017), the main point in the study was 
making L1 learner more comfort and less of the student’s anxiety or unconfident level. 
Moreover, the usage L1 reduced the inhabitation in the learning process. The similarity 
finding also found in the Yavuz (2012) stated that the use of L1 was intended for the 
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students’ psychology were not inhibited and made to less anxiety of situational 
between teacher and students. 
Based on the previous studies, the researcher was still curious to conduct the 
research study about the use of L1 in Indonesian EFL classroom. Moreover, the 
difference condition of culture in Indonesia, the researcher is able to gain more 
information about usage L1 in English classroom. 
 
METHOD 
In this research, the researcher used the qualitative method in order to explore the 
use of Bahasa Indonesia in EFL classroom. Then, the research design chosen in this 
research is descriptive qualitative. The descriptive qualitative described the event so 
that the rich description of the event will be gotten.  
The research setting relates to the place and time in conducting the research. The 
researcher conducted the research in X grade of Islamic High School in the academic 
year of 2020/2021. This school was one of Islamic High School in Malang, Jawa Timur, 
Indonesia. The number of X grade is 247 students, consists of 4 science classes, 4 social 
classes and a language class. The research subject was limited for only a language class. 
The language students are 28 students.  
In conducting this research, the researcher took an observation in teaching and 
learning process. The observation of the teaching learning process was conducted by 
online class using Google Meet Application. 
The researcher used observation to collect and complete the data needed in this 
research. In this case the researcher acts as observer to observe the teaching and 
learning process in the classroom. The observation of the teaching learning process 
was conducted by online class using Google Meet Application. Therefore, the observer 
could re-watch many times the video to observe teaching learning process in the EFL 
classroom.  
After doing the observation and recorded it, the researcher did transcription to 
the recording obtained. In doing the transcriptions, the researcher should be careful 
because the sound of the teaching learning prosses are not good enough. In this 
section, it is one of the extra times because the researcher needs to transcript all the 
recordings gained. For the next step, the researcher analyzed the data taken from the 
observation based on the topic discussion. To summarize, the researcher knew about 
the teacher’s purposes of using Bahasa Indonesia in the teaching learning prosses. 
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To complete the data in observing the teacher’s purposes of using Bahasa Indonesia 
in EFL classroom, the researcher used teacher’s interview. The interview was conducted 
by using WhatsApp media. The questions of the interview were directly asking about 
the clarification of why the teacher’s purposes of using Bahasa Indonesia to the 
students.  
In this case, the data of this study analyzed through narrative discussion. The 
observation was recorded by Google Meet Application to gain the qualitative data and 
the transcribed for further analysis and interpretation.  
From the transcript obtained, researcher gave marks to the transcript, whenever 
teacher talked with Indonesia. Then, the marking gave to the transcript that indicated 
some categories in the research, such as instruction, explanation, or others. Next, the 
researcher combined the results of transcript obtained with the interview result. 
After analyzing the relevant data in order to make good finding based on the 
topic discussion, the researcher explored several important points and discussions 
based on the data obtained. All in all, the researcher made a conclusion from the data 
gained based on the topic discussion. 
To take accurate observation, the meeting was held according to the schedule from 
the school without giving information to the students about being researched. 




The learning material at that time was about Announcements. The teacher gives 
brainstorming about the material in English. However, some students seemed hesitant 
to answer questions by turning their heads to their right and left friends. Some students 
just keep staring at the teacher. Therefore, the teacher repeats the questions and adds 
the translation of the questions into Bahasa Indonesiaaccompanied by hand 
movements. 
Script 1 
Teacher : Let’s talk about today’s material. This is when you hear from the 
speaker at the school office. Someone using the microphone and tell 
something important. What the name of the action? 
Student  : … (silent) 
Teacher : I will give you quiz. Tebak-tebakan. (the translation of quiz) 
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This is when you hear from the speaker at the school office. 
Someone using the microphone and tell something important. 
Iniadalahsesuatu yang biasa kalian dengardaripengerassuara di 
kantor. SeseorangberbicaraSesuatu yang penting. 
What is the name of the action? Namanya apa? 
Who wants to answer? 
Student 9 : Oh, saya. Pengumuman, Ma’am. (Oh, me. Announcement, Mom) 
 
From the data of interview, teacher gave the answer that she usually gave 
instruction twice when the students did not understand the instructions yet. The first 
instruction was using English and second instruction was repeated by using Bahasa 
Indonesia. 
Time Effectiveness 
The second is when the teaching learning prosses are limited time. Based on the 
curriculum Indonesian Education System, the teacher had to get leaning goal in every 
teaching learning prosses. In order to make a success teaching learning prosses, she 
chose a short-cut for giving explanation to the students. The teacher would not waste 
the time to giving instruction and explanation to the students. 
Script 2 
Student 9 : Oh, saya. Pengumuman, Ma’am. (Oh, me. Announcement, Mom) 
Student 24 : No nono. (try to correct her friend) Announcement. 
Student 1 : Advertisement. 
Teacher : Is it advertisement or announcement, Student 18 (mention the 
name)? 
Student 18 : hmmm… Announcement, Ma’am. 
Teacher : Good. It is announcement. 
Announcement is pengumuman. 
Advertisement is iklan. 
 
Increasing Student Active 
 The teacher showed a picture which contained the explanation about the 
material. Teacher read the explanation once followed by the students, then she gave 
them time to read and understand it. After three minutes, teacher chose a random 
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name to read a sentence and then explain it. Some of the student did not sure about 
what they understand about the instruction, therefore they chose explain in Bahasa 
Indonesia or translating. Otherwise, some wanted to speak in English moreover they 




: I will call your name, and please read the sentence and explain what 
you get. Understand? 
Student  : Yes, Ma’am. 
Teacher : Nice. Firstly, please Student 10 (mention the name) read the 
sentence! What is announcement? 
Student 10 : Announcement is public statement containing information about 
something, so people know what, when and where it is about. 
Teacher : Good. Could you explain it? 
Student 10 : Bahasa Indonesianyakah, Ma’am? (Is it translate to Bahasa Indonesia, 
Ma’am?) 
Teacher : Ok then, you could just translate it. 
Student 10 : Pengumuman adalah member informasi tentang sesuatu, jadi orang 
tahu apa, kapan dan dimana itu. 
Teacher : Good. Jadi pengumuman itu membagi informasi penting ya. Harus 
ada keteragan apa, kapan dan dimananya. (So, announcement is 
sharing the important information. It must be mention what, when, 
and where). 
Next, I will call Student 15 (mention the name), read the second 
sentence. What is the purpose of announcement? 
Student 15 : The purpose is giving certain people some information what has 
happened or what will happen. 
Ma’am, certain itu artinya apa? (what is the meaning of certain?) 
Teacher : Any one knows? You can open dictionary. 
Student 6 : Tertentu. 
Teacher : Yes. Certain means tertentu. 
Student 15 : Announcement, supaya people tahu information. (so people know 
information) 
Student : (laughing) … 
Teacher : What do you want to say? Repeat please! Why do we use 
announcement? What is supaya in English? 
Student 3 : So. 
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Student 15 : So, people know information. 
Teacher : Ok very good. You try to explain using English. 
 
From the data of interview, teacher also gave the answer that she might give 
example by using Bahasa Indonesia or code switching in answering the quiz. This 
caused she wanted her students were not worry to make mistakes and confident to 
speak in front of the class if using Bahasa Indonesia. 
In conclusion, the observation shows their natural attitude in teaching learning 
prosses. Most of the students certainly focused and paid attention to the material. They 
surely took the advantages of the meeting with enthusiasm and felt free to ask the 
teacher about things they don't understand yet. Thus, the teaching and learning 
process indicated that it was truly interactive between students and teacher. On the 
contrary, the rest of the students preferred to keep silent and only listen to the teacher's 
explanation. They noiselessly waited for an opportunity to ask questions or speak when 
the teacher called them.  
From the data of observation above, it shows that both of the teacher and the 
students have various attitude in the teaching learning prosses. The teacher as many as 
possible used full English in giving instruction, explanation and feedback. Since some 
of the students did not seem to truly get the point of what teacher said, the teacher 
decided to repeat and translate it into Bahasa Indonesia. The teacher decided to focus 
on making students surely acknowledge the lesson rather than applying full English yet 
the students did not understand and follow the teaching learning prosses well. 
Besides, the teacher also considered the use of Bahasa Indonesia to explain the 
material would be very helpful for students to be more active in speaking even though 
they are still use mixed- languages. They were not afraid or worried about expressing 
their ideas in English. Later, the teacher would be kindly enough to correct if there were 
a pronunciation error or wrong word choices. The teacher could appoint other students 
to correct what their friend said.  
In addition, the teacher allowed the use of Bahasa Indonesia in the teaching 
learning prosses for avoiding wasting time on complex explanations and instructions. 
Since the teaching learning prosses limited time to only 45 minutes per meeting while 
the students of the class are more than 20 members.  
  On the other hand, the students mostly showed their enthusiasm along the 
teaching learning prosses. The students did not hesitate to ask the teacher for a re-
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explanation and ask about words they did not know yet. Besides, the students were 
satisfied with the teacher's words if the teacher used Bahasa Indonesia. They felt that 
was more understandable. 
Only a small number of the students pay attention to the teaching learning 
prosses in mute mode. They directly took an action independently to look for words 
they do not understand by opening a dictionary.  
DISCUSSION 
The teacher has considered and decided to use Bahasa Indonesia in the EFL 
Classroom. However, there are some situations where it is deemed permissible to use 
Bahasa Indonesia. The first is when the students did not understand the instructions 
yet. The teacher might explain the instruction twice, the first instruction explained in 
full English and the second instruction, the teacher repeat it by using Bahasa Indonesia. 
This is in line with the theory ofDujmovi (2007) that the use of Bahasa Indonesia is 
helping students to check their understanding. The teaching learning prosses will be 
conducted in goo way if the students understand the plot. 
The second is when the teaching learning prosses are limited time. Based on the 
curriculum Indonesian Education System, the teacher had to get leaning goal in every 
teaching learning prosses. In order to make a success teaching learning prosses, she 
chose a short-cut for giving explanation to the students. This is in line with the 
suggestion from Cook (2001) that the purpose of using of L1 is providing a short cut in 
giving instruction and explanation. The teacher would not waste the time to giving 
instruction and explanation to the students.  
 The last is when the students seem to be passive. The teacher might give 
example to use Bahasa Indonesia or code switching in answering the task. The teacher 
wanted the students were not worry to make mistakes and confident to speak in front 
of the class if using Bahasa Indonesia. Shabir (2017) stated that the students were more 
comfort and less of the student’s anxiety or unconfident level and reduced the 
inhabitation in the learning process when usage L1. In addition, Yavuz (2012) also said 
that the use of L1 was intended for the students’ psychology were not inhibited and 
made to less anxiety of situational between teacher and students. According to Cook 
(2001), the use of L1 in EFL classroom might develop L2 activities and students could 
build up the inter-linked L1 and L2 knowledge. Moreover, the students would respond 
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Based on the research result above, it can be concluded that the teaching 
learning prosses using Bahasa Indonesia is completely helpful for both students and 
teachers. Instead of using full English which can cause misunderstanding, the teacher 
prefers to add a translation of the explanation into Bahasa Indonesia. The teacher's goal 
is only for students to certainly acknowledge the material being taught in class. 
Besides, the teacher let their students use mix Bahasa Indonesia and English in 
speaking along the teaching learning prosses. Then the teacher will correct it together 
with other students. The teacher wants the students are not afraid or worried about 
expressing their ideas in English. For the last teacher’s purpose is to minimize the 
limited teaching learning prosses time. 
From the student side, they are more enjoyable and feel more comfortable in 
English class if it is allowed to mix with Bahasa Indonesia. They are not shy to ask 
questions and share their ideas to the teacher and other students. Besides, the students 
were satisfied with the teacher's words if the teacher used Bahasa Indonesia. They felt 
that was more understandable. 
This research is in line with the previous study above. Students will dare to use 
Bahasa Indonesia if their teacher starts to use Bahasa Indonesia. The students also find 
it very helpful to use Bahasa Indonesia in their English class. They are not nervous to 
share their ideas; therefore, the class will not be teacher centered. 
This research shows that both the teacher and students feel better confidence in 
the teaching learning prosses if it is allowed to combine English with Bahasa Indonesia. 
It seen the cooperation between teachers and students to brighten up the classroom 
atmosphere to be effective and not boring. Although the time used is limited, the 
teacher still wants to make sure that students really understand the material being 
taught. 
 For the future researchers, hopefully could conduct the research with longer time 
in order to enlarge the other attitude of the students and the teacher. Therefore, the 
next researcher could find several purposes of the use of L1 in EFL classrooms. 
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